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The GC&SU Plan:

A Proposal for a Revised Core Curriculum 

Submitted by the Ad Hoc Committee for Core Revision 
to the Committee on Academic Governance, April 4, 2005
PREAMBLE
On August 30, 2004, the University Senate Committee on Academic Governance constituted an ad hoc committee to develop a plan for revising the core curriculum.  

The faculty members of this committee:

Bob Wilson – (Chair) SOLAS, History and Geography

Michael McGinnis – (Interim Chair) SOLAS, Chemistry and Physics

Jane Rose – SOLAS, English and Academic Assessment

Jim Lidstone – SOHS, Kinesiology

Jason Huffman – SOLAS, Mathematics and Computer Science

Sunita Manian – SOLAS, Interdisciplinary Studies

Martha Keber – SOLAS, History and Geography

Rick Bialac – SOB, Information Systems, Communications, and Marketing

Beth Rushing – SOLAS, Dean

Tina Yarborough – SOLAS, Art

Marianne Edwards – SOE, Foundations Secondary Education

The student members of the committee:


Becca Rushing – SOLAS, Political Science


Lindell Dillon – SOE, Middle Grades Education


Taylor Yeary – SOHS, Health Education: Exercise Science

This committee was charged by Academic Governance to submit a proposal for revising the core curriculum at the meeting on April 4, 2005.  

In pursuit of that charge, this committee worked diligently and met faithfully every week throughout the fall, and made progress.  However, at a meeting with President Leland on December 2, 2004, the committee was inspired by her challenge to envision a truly distinctive core curriculum for GC&SU.  The group went back to the drawing board, did a lot more research, heard from faculty about other successful models, thought long and hard from many directions, and developed this plan.  

PROFILE

This plan has been motivated by the desire to provide students with a distinct learning experience—one that differs substantially from high school and from other USG cores, and that communicates GC&SU’s liberal arts values.  

This plan has three marks of distinction:  (1) seminars exploring a variety of topics and issues, (2) an open curriculum, and (3) multiple exposures to the essential skills and values.

I.  Seminars

First-year Seminars

Beginning during the Week of Welcome and continuing through fall term of the first year, students take a 9-hour issues seminar.  The topics for these seminars can be developed by and taught by faculty from ANY department in the university.  That instructor will team teach the seminar with an instructor from English or rhetoric.  

Class inquiry and analysis will be pursued in a way that develops four of the essential skills: writing, speaking, technological proficiency, and information literacy.  As a 9-hour course with an English or rhetoric instructor in each section, these seminars will devote substantial attention to instruction in writing and speaking, as well as using technology and research methodology.  (Note: the essential skill of quantitative proficiency may or may not be addressed in a first-year seminar.  Students not addressing quantitative proficiency in a seminar must meet this requirement elsewhere in the core curriculum.)
Second-year Seminars
In the fall of the second year, students take a 4-hour seminar, taught by one instructor from ANY department in the university.  Like the first-year seminars, these courses should be very specific and engaging in the focus of their inquiry.  In this 4-hour course, inquiry and analysis will be pursued in a way that reinforces the essential skills of writing, speaking, technological proficiency, and information literacy.  (The committee considered the possibility of focusing second-year seminars on global topics.)

Instructors for issues seminars will ideally come from all disciplines, not just those traditionally associated with core instruction.  These engaging topics seminars are designed to help students further develop essential skills; they may also attract majors. 

As a point of illustration, below are some possible seminar titles:

· A Mathematical Approach to Pollution and the Environment 

· Government, Ethics, and Voting: How Statistics Affect Your Life 

· Entropy and Art: New Paradigms
· Images of Conflict 
· Art and Chemistry: The Guild of St. Luke
· Art in Film: Fact or Fiction
· Environment: Impact on Health
· Dinosaurs and Their World
· Global Perspective on Criminal Justice Systems
· Utopian Societies
· Gender in Sports
· Biology Goes to the Movies
· Pirates and Privateers: Economic Warfare under the Jolly Roger

· The Black Death: Medicine and Society in the 14th century.

II. An open, individualized curriculum

This core curriculum is designed with respect for student diversity and individuality, and with the belief that students will learn best what they value; therefore it seeks to provide students with as much free choice as possible.

The proposed core curriculum does not privilege any particular disciplines; instead it seeks to provide exposure to multiple fields of knowledge as necessary for critical and creative inquiry.  Students will be free to select courses of interest, not specific introductory or survey courses, unless they wish (prerequisites would still apply). 

Breadth of knowledge is assured by the requirement that students must take multiple courses in three broad areas of knowledge.  These areas and the number of courses required in each assure that this plan is compatible with the USG Core Framework.  

In addition to the three broad areas of knowledge, the committee feels that all students should take at least one approved “language and culture” course.  All foreign languages also expose students to foreign culture.  Foreign culture courses that address foreign language to some degree (to be determined) would also be an option.

III. Multiple exposures 

Essential skills and liberal arts values would be developed by multiple exposures with varied applications in courses.  Faculty would be encouraged to develop content courses that integrate focus on essential skills and/or liberal arts values.  

The proposed core curriculum may be accomplished within the first two years if the student so chooses, but there is no university requirement to do so.  Some degree programs may wish to advise for a horizontal approach (core first, then major); others may see advantage to a vertical approach (core and major through all years). 

THE PURPOSE OF THE CORE
The purpose of the Core Curriculum is to develop the skills and values deemed as essential for all GC&SU graduates.  Through the core curriculum, students demonstrate breadth of knowledge and the ability to synthesize knowledge from disparate fields.

Essential Skills

· The graduating GC&SU student writes effectively.
· The graduating GC&SU student speaks effectively.
· The graduating GC&SU student demonstrates quantitative skills.

· The graduating GC&SU student demonstrates technological proficiency.

· The graduating GC&SU student demonstrates information literacy.

Liberal Arts Values

· The graduating GC&SU student demonstrates global responsibility.

· The graduating GC&SU student demonstrates respect for diversity.

· The graduating GC&SU student demonstrates healthy lifestyle.

· The graduating GC&SU student demonstrates aesthetic appreciation.

· The graduating GC&SU student demonstrates ethical thinking.

· The graduating GC&SU student demonstrates civic engagement.

Methodology

Both issues seminars and any disciplinary content courses (lower or upper level) can qualify as being “intensive” in up to 2 skills or values.   Students will track their exposure to the GC&SU skills and values on a matrix (this likely can be automated electronically).  Courses that have qualified as being intensive in some skill or value will be coded as such in Banner and in the Catalog.  

A Possible Coding System

Writing - W


Speaking – S


Quantifying - Q 

Technology – T

Information – I

Global  - G



Diversity – D


Health – H 


Aesthetics – A 



Ethics – E


Civic – C 

A matrix showing this scheme follows on the next page.

To qualify as intensive, courses will be approved by a core curriculum committee, according to criteria of course outcomes, topics, means of assessment, grading criteria, and the opportunity to produce relevant work for the portfolio.  

Courses with emphases on multiple outcomes will likely be attractive to students fulfilling the core.  However, since some courses may not accommodate integration of other emphases, the matrix allows for single-emphasis courses also.  

Assessment

Assessment of the core outcomes will be addressed, primarily, through submission of an electronic portfolio.  Details for this part of the plan have not been developed, but the feasibility of it has been explored and confirmed.   

Matrix Model for Proposed Core Curriculum
	EMPHASES
	NUMBER OF EXPOSURES
	Issues Seminars 

(2 courses)  
	The Natural Sciences and Mathematics             (3 courses)  
	The Social Sciences      

(3 courses)  
	The Arts & Humanities 

(3 courses)  
	Foreign Language and Culture 

(1 course)  
	Other

	Essential Skills

	Effective Writing 

Ability
	4  (2 more after seminars)
	Seminar I 

Seminar II
	
	
	
	
	

	Effective Speaking 

Ability
	3  (1 more after seminars)
	Seminar I 

Seminar II
	
	
	
	
	

	Quantitative Skills


	2
	
	MATH ____
	
	
	
	

	Technological Proficiency
	2


	Seminar I 

Seminar II
	
	
	
	
	

	Information Literacy
	2


	Seminar I 

Seminar II
	
	
	
	
	

	Liberal Arts Values 

	Global    Responsibility
	3
	
	
	
	
	
	

	Respect for     Diversity
	2
	
	
	
	
	
	

	Healthy Lifestyle


	2
	
	
	
	
	
	

	Aesthetic  Appreciation
	2
	
	
	
	
	
	

	Ethical Thinking


	2
	
	
	
	
	
	

	Civic Engagement


	2
	
	
	
	
	
	

	Other

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Recommendation for the Next Stage of Development

If this plan is adopted, two ad hoc committees, or two sub-groups of one committee, should be charged to continue development.  Specifically, a core curriculum committee needs to develop guidelines for approval of issues seminars and content courses that wish to qualify as skills- or values-intensive.  Another team needs to pursue plans for assessment through electronic portfolios (or some other mechanism, if this component of our recommendation is not accepted).  
Those members of the current ad hoc committee who can and desire to continue on, should be encouraged to do so.  

Recommendation for Subsequent Stages of Development

The core curriculum should be one aspect of GC&SU’s general education program.

The full general education program should facilitate continued development and assessment of those student learning outcomes seen as essential by all disciplines.

Therefore, creation of a distinctive core curriculum should be seen as phase one; phase two would involve the review and revision of both extra-curricular experiences and degree programs to better address continued development and assessment of these outcomes.  

