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Georgia College & State University 

Institutional Description: Georgia College & State University (GCSU) is one of 35 institutions in the University System of Georgia (USG), and is Georgia's designated Public Liberal Arts University. GCSU is also a member of the Council of Public Liberal Arts Colleges (COPLAC).  GCSU combines the educational experiences typical of esteemed private liberal arts colleges with the affordability of public higher education.  The university emphasizes undergraduate education and offers select graduate programs.  It aims to produce graduates who are well prepared for careers or advanced study and who are instilled with an inquisitive, analytical mind; respect for human diversity and individuality; a sense of civic and global responsibility; sound ethical principles; effective writing, speaking, and quantitative skills; and a healthy lifestyle.
GCSU offers the BA and/or BS degrees in over thirty majors and limited graduate programs leading to the master’s or specialist’s degrees. Approximately 5,500 undergraduate students and 1,000 graduate students attend the university, with about 6,000 enrolled on the main campus in Milledgeville and 500 graduate students attending one of two off-campus centers in Macon and at Robins Air Force Base in Warner Robins.  All freshman students are required to live in residence halls on the Milledgeville campus.  The demographics of the undergraduate student body reflect the public liberal arts mission of the university.  The majority of students are enrolled full-time, are of traditional college age, and their geographic origin indicates a statewide constituency with a significant majority coming from the suburban counties surrounding metropolitan Atlanta.   Applicant selectivity is the third highest in the USG.  Only the two research universities have entering freshman cohorts with higher average high school GPA and SAT scores.  GCSU is under the jurisdiction of the Board of Regents of the USG and has a system of shared governance.  

     Brief Summary of the QEP and Initiatives: GCSU’s QEP, Fostering Excellence and Challenging Students in the Classroom and Beyond Across the Student’s Career: A Mission-Driven Plan for Quality Enhancement, supported expectations outlined in the student handbook, including that students will: set their own personal development goals and take responsibility for their own learning; be prepared to learn and to be intellectually challenged; strive for excellence in their studies and seek to achieve high academic expectations in all of their courses;  acquire an inquisitive mind; respect for human diversity and individuality; a sense of civic and global responsibility; sound ethical principles; effective writing, speaking, and quantitative skills; and a healthy lifestyle;  be meaningfully engaged in and involved in the campus community; and take full advantage of opportunities to develop and implement career plans.  QEP initiatives primarily targeted learning after the first year, and included efforts to enhance: 1) orientation programs for transfer students; 2) student leadership opportunities; 3)  academic challenge within the curriculum to reflect the liberal arts mission;  4) recruitment and retention of students and faculty to increase diversity;  5)  opportunities to engage student learning in the classroom and beyond, with a focus on expanding learning communities; 6)  preparation of students for success in post-graduate opportunities.  Means of assessment and results are summarized below. 

Changes Made:  GCSU’s president led a strategic focusing initiative (SFI) that involved the university community in five stakeholder conferences (2005-2008). Three pillars of distinction emerged from the process: academic programs of distinction, residential learning communities (RLCs), and learning beyond the classroom (LBTC).  Consequently, Initiatives 3 and 5 emerged as central to our efforts to enhance academic challenge in and beyond the classroom.  Initiative 5 originally focused on learning communities, but GCSU broadened its approach to include undergraduate research, service learning, leadership opportunities (QEP 2), internships and study abroad (QEP 6).  Initiative 6 extended our LBTC efforts beyond degree programs to preparation for post-graduate experiences.   An enriched approach to Initiative 5 allowed the institution to link several of its QEP initiatives. Programs for transfer students  (QEP 1) and efforts to enhance diversity (QEP 4) provided support for Initiatives 3 and 5. 
Impact on Learning: LBTC activities (Initiative 5) increased dramatically, particularly in service learning, study abroad, and undergraduate research.  Assessment resulted in curricular changes that enhanced student achievement of QEP learning outcomes (Initiative 3).  More limited success occurred in the impressive number of other initiatives implemented, suggesting the need for the next QEP to have a clearer focus.  

Initiative 1| Enhance Student Orientation Programs for Transfer Students GCSU hoped to raise retention rates and provide early support for transfer students, who are less likely to receive the HOPE merit scholarship than those in the general population.    

Strategies Implemented: GCSU educated transfer applicants about admission requirements and expanded orientation for transfer students through targeted events, such as the PROBE College Fair, special Campus Tours, and an early advisement/registration (2005).  A four-year student road map was incorporated into the GCSU web site and the Academic Planner. GCSU encouraged transfer student involvement in campus organizations and activities, and the Transfer Student Organization received the GCSU Horizon award for best new organization (2008). 

 Outcomes/Assessment Data: Outcome 1: Students will set their own personal development goals and take responsibility for their learning. Means of Assessment (hereafter abbreviated as “assessment”): The number of transfer students using support services for academic success is at a rate similar to that of generic freshmen. Results:  Transfer student attendance at the PROBE College Fair and Campus Tours (2007-2009) increased by 25.3% and 34.6 % respectively. Though the percentage of transfer students attending orientations never reached that of generic freshmen (93% in 2008), transfer student attendance increased significantly from 2005 (42.2%) to 2006 (69.1%) and remained stable thereafter. Student evaluations reflected a 94% (2007-8) and 95% (2008-9) satisfaction rating. 

Outcome 2: Students will be prepared to learn and to be intellectually challenged. Assessment: Increase in number and retention of transfer students in good academic standing after their first semester. Results: There was no significant increase in retention rates between the 2004-2005 cohort of transfer students (76.38 %) and those who attended GCSU after the transfer student orientations were initiated (76.91% 07-08). 
Outcome 3: Students will strive for excellence in their studies and seek to achieve high academic expectations in all courses. Assessment: The average GPA of transfer students is equivalent to or better than that of generic freshmen at graduation. Results:   Transfer student average GPA in the fall term of their third year increased from 2.82 (2003) to 3.03 (2006), as compared to average GPA for all undergraduates (2.85 in 2003 to 2.96 in 2006).  Transfer student GPA on admission also increased from 2.89 (2003) to 3.03 (2007), whereas average GPA for undergraduates in 2007 had only reached 2.96. Tiered admission standards for transfer students contributed to these results.    
Outcome 4: Students will experience the benefits of the public liberal arts experience. Assessment: Average transfer student GPA is equivalent to or better than that of generic freshmen at graduation. Data from the USG office proved more compelling. Results: GPA data cited above shows higher average GPAs for transfer students.  According to a one-time USG study (FY 08), GCSU transfer students have the lowest mean time to graduation among state universities and regional institutions, and compare very favorably with research institutions.   
	Institution/USG Sector
	Mean Time to Graduation: Native Transfers  [1]
	Mean Time to Graduation: Non-Native Transfers [2]

	GCSU
	4.5
	5.9

	State Universities
	5.4
	7.4

	Regional Universities 
	4.9
	6.2

	Research Universities
	4.5
	5.8


[1] Transfers within the USG [2] Transfers from outside the USG
Summary: GCSU increased participation in newly developed targeted events, and transfer student mean time to graduation is a bragging point in the USG. 
Initiative 2 | Enhance Leadership Opportunities This initiative contributed to the LBTC pillar of distinction and to QEP Initiative 5.  Leadership initiatives addressed our mission to “provide communities and employers with graduates who exhibit professionalism, responsibility, service, leadership, and integrity.”   

Strategies Implemented: GCSU initiated a Leader Scholars Program and awarded $24,000 in scholarships from a congressionally directed grant (2006-2008). Two recipients served as president and vice president of the Student Government Association. GCSU fostered involvement in national organizations and activities and was among the first universities to participate in the American Democracy Project.  Its students received three first place co-curricular and one institutional second place ADP awards for excellence. 327 students participated in extra-curricular leadership programs, such as the Gold Star Leadership Program and National Society for Leadership and Success (2006-2008).  Two students in the American Humanics program (among 25 U.S. students) received Next Generation Leader awards through a grant from the Kellogg Foundation (2009). GCSU developed a Leadership Lecture Series, featuring such speakers as Pulitzer Prize-winning historian David Hackett Fischer.  These programs supported efforts to enhance the Leadership Certificate Program (LCP), and four new courses were implemented from 2006-2008. 

Outcomes/Assessment Data: Outcome 1: Students will value leadership training opportunities. Assessment: Increase in the number of applicants. Results: Participation in the LCP increased (2006-2009) from 37 to 71 students per year for a total of 157. To date there have been 24 graduates. Since 2006, 83 students participated in the Georgia Education Mentorship program, where they were partnered with external mentors. 115 students were initiated into Omicron Delta Kappa.  472 students participated in leadership activities since 2006, including 42 students in the leadership RLC. 

Outcome 2: Students will: display self-knowledge and confidence | Outcome 3: display knowledge of aspects of leadership from a wide range of perspectives. | Outcome 4: learn and practice leadership skills, such as oral and written communication skills specific to various social settings. | Outcome 5: acquire delegation, negotiation, and consensus-building skills. Assessment for 2-5: Evaluation of student work and extra-curricular leadership situations. Results:  Average results of mentor evaluations of student performance (n=124) over four semesters on a scale of 1 (low)-7 (high) indicate student mastery of leadership skills, such as motivation (6.59), contribution of good ideas (6.66), diplomatic communication skills (6.55), respect for others (6.71), and positive working relationships with others (6.61).  

Outcome 6: Students will network with, observe and learn from, local and state leaders. Assessment: Reflections by and survey responses from students, and survey responses from mentors. Results: See mentor ratings above.  Optional program evaluations given to LCP graduates in their final term suggest that students strongly perceive enhancements of their leadership skills from participating in the program. Their average rating for questions such as “I improved my understanding of leadership” was 4.8 on a 5 point scale (5 = Strongly Agree). 

Summary: GCSU significantly enhanced the LCP, participation increased, and mentors evaluated students positively. Other accomplishments in this area, though less significant, supported the LCP and also contributed to overall LBTC efforts. 

Initiative 3| Enhance Academic Challenge Within the Curriculum to Reflect the Liberal Arts Mission This initiative emerged from our SFI as central to our mission.  Its  focus was a review of general education and degree programs to ensure content appropriate to a liberal arts and sciences education.  Assessment of learning outcomes proved to be central to this task, and data suggest need for further improvement. 

Strategies Implemented: GCSU developed a new general education curriculum linked to QEP initiatives (passed by the university senate in 2006 contingent on approval of an implementation plan).  New requirements included foreign language and culture  (also supported initiatives 4 and 6); more advanced math, and writing-speaking intensive, global, and information technology exposures. A 2007 USG moratorium on new core proposals led GCSU to focus on enhancing degree programs.  Eleven programs in four colleges embedded internationalized learning outcomes (also supporting initiative 6) and the University Senate endorsed an International Plan track for all majors (2009).  Other programs enhanced curricular effectiveness as a result of assessment. Psychology modified requirements to align with graduate school expectations (2005). Subsequently, subscores on the ETS major field exam increased in Learning/ Cognition (21%), Neuropsychology (10%), Abnormal (8%), and Developmental/Social (24%).  External review confirmed that requirements aligned with new recommendations of the American Psychological Association (2009).
Review of degree programs to ensure that learning outcomes supported QEP outcomes resulted in the 2005 implementation of the Assessment Planning Record (APR), an online assessment tool completed annually by all degree programs, colleges, and divisions. Units link goals to the institution’s strategic directions, and develop outcomes and means of assessment.  Academic programs assess general education goals and core curriculum outcomes (passed by the university senate 2009) that directly support QEP learning outcomes. Programs assess at least two general education goals in all core courses and in senior capstone courses.  Units record changes made as a result of assessment in the APR and in annual reports. Assessment materials since 2001 are available online through the Office of Academic Affairs.  
Outcomes/Assessment Data: Outcomes 1 and 2: Students in all majors will demonstrate competency in reading and writing skills. Assessment: Standardized instruments/discipline appropriate measures. Results: Regents’ examinations indicate that GCSU students (reading: 97.9 % pass rate; writing 97.7 % pass rate; 2006) compare very favorably to those of other USG institutions, including research institutions, whose admission standards are higher than our own (reading 97.3 % pass rate; writing 93.4 % pass rate; 2006). Examples of Curricular Modifications: Results of exit interviews (2007) using a common rubric in Chemistry showed that 102 of 106 met or exceeded expectations (the team was unable to evaluate 4) on ability to communicate scientific information in oral and written formats to scientists and non-scientists.  To further improve communication skills, Chemistry partnered with English to form a chemistry cohort in ENGL 1101/1102.  Concerns about writing skills in senior thesis and upper level courses led the History program to develop a research methods course for juniors specifically focused on writing skills (2005). 

Outcome 3: Students in all majors will demonstrate competency in quantitative skills. Assessment:  Standardized instruments/discipline-appropriate measures. Results:  GCSU students generally achieve above the institutional mean scores on relevant Educational Testing Service (ETS) major field tests, with the exception of math and computer science.  In 2006 Math scores were below the institutional mean, but have improved to a performance slightly above the institutional mean in 2009. Math scores on the Health Education Systems, Inc. (HESI) exit exam increased after nursing faculty changed the minimum pass score from 80% to 90% for medication calculation exams.
	ETS MF Test 
	2006-2007
	2007-2008
	2008-09
	Insti. Mean Scores

	Biology
	150
	154
	154
	152.2

	Business
	153
	155
	156
	151.6

	Economics
	
	157
	160
	149.7

	Psychology
	155
	159
	160
	156.3

	Sociology
	148
	148
	143
	148.6

	Computer Science
	139  
	140
	143
	148.3

	Math
	148
	149
	156
	154.5


Examples of Curricular Modifications: The College of Business noted lower than average performances in the quantitative areas of the curriculum (finance, accounting, statistics) and subsequently embedded more quantitative exercises across the curriculum.  In finance, students got 37 percent of the questions correct in 2005, which increased to 55 percent correct in 2008. Accounting scores increased from 46 to 49 percent correct. As result of low success rates, in 2007 MATH 1115-1116 (Integrated Calculus IA and IB) became an additional possible path into MATH 1262 (Calculus II) to better prepare students for the course than MATH 1261 (Calculus I).  Students completing MATH 1115-1116 had higher aggregated scores on a post-Calculus I (1.56) exam in 2008 than students in Calculus I (1.16) and the DWF rate in Math 1262 declined by 6.1% by 2009. 

Outcome 4: Students in all majors will demonstrate competency in technical skills. Assessment: Discipline-appropriate measures.  Sample Results: English composition students complete required Information literacy modules, and mean scores on an electronic quiz following the modules are 83.02 %.  The department of chemistry evaluates ability to use technical resources using the American Chemical Society (ACS) exam and exit interviews. Scores for chemistry majors (2007) increased from pre-tests (25.68) to post-tests (35.30), as did those of non-majors (25.91 to 36.97), an increase of almost a full standard deviation of 12.13, which rose in 2008 to 14.20. Examples of Curricular Modifications: The CoB rated student presentations in the management capstone course, and mean scores for technology skills were 3.0 (average) on a scale of 1-5 (2006).  Faculty members implemented common rubrics and technical instruction earlier in the term. Institutional Impact of Educational Technology:  GCSU’s iPod program attracted national attention, and an institutional study of students in 52 course sections enhanced by podcasting between 2002, when GCSU first began distributing iPods, and 2006, revealed that students who participated in iPod enhanced courses were likely to complete more hours per term  (13 for undergrads; 12 for grads) than those that did not (12 hours for undergrads and 8 for grads).   They were also more likely to have a GPA between 3.5 and 4.0 (51%) than those that did not (31%). 

Outcome 5: Students in all majors will demonstrate competency in oral skills. Assessment: Discipline-appropriate measures.  Sample Results: Nursing majors performed above the recommended level in therapeutic communication skills (largely oral) on the HESI exit exams (2006-2009).  Examples of Curricular Modifications: CoB faculty noted in 2005 that presentations were required in only 50 percent of undergrad courses, mostly at the end of the term.  Students received little feedback.  Faculty developed common rubrics to assess communication skills.  In the capstone course for management majors (2006), the mean score was 2.6 on a scale of 1-5 (where 5 is excellent), an improvement over previous years.  Faculty members now require presentations earlier in the term and in 40 percent of core courses for business majors.

NSSE Data:  GCSU compares favorably to benchmark institutions in the areas of academic challenge and enriching educational experience on the 2008 National Survey of Student Engagement (NSSE), but without statistically significant differences.  However, first-year scores generally increased in the level of academic challenge and active and collaborative learning (43.7 to 43.9) between the 2005 and 2008 surveys. Scores for seniors increased in these and all other areas except faculty-student interaction between 2005-2008.
Table 1
Summary of NSSE Results
	Student Satisfaction Category
	
	GCSU 2005
	GCSU
2008
	USG
2008
	P<
	COPLAC
2008
	P<
	NSSE 2008
	P<

	Level of Academic Challenge
	First-Year
	51.0
	52.4


	51.6

	
	51.8

	
	52.9

	

	
	Senior
	57.8
	56.4
	56.2
	
	55.8
	
	56.5
	

	Student-Faculty Interaction
	First-Year
	35.7
	35.4
	34.6
	
	30.8
	.001
	34.6
	

	
	Senior
	47.9
	47.0
	43.3
	.001
	39.6
	.001
	42.3
	.001

	Enriching Educational Experience
	First-Year
	28.8
	28.8
	27.9
	
	26.4
	.001
	27.5
	.05

	
	Senior
	42.3
	44.3
	40.8
	.001
	39.6
	.001
	40.4
	.001

	Active and Collaborative Learning
	First-Year
	43.7
	43.9
	43.2
	
	39.7
	.001
	42.5
	.05

	
	Senior
	52.0
	54.4
	52.4
	.05
	48.8
	.001
	50.8
	.001


Summary:  Data show basic student achievement and limited progress with regard to selected learning outcomes.  Improved NSSE responses are encouraging, but further assessment and curricular reform is necessary to promote greater mastery of outcomes. 

Initiative 4| Enhance the Recruitment and Retention of Students and Faculty to Increase Diversity The focus of Initiative 4 was to provide support for efforts to enhance global perspectives in the curriculum, previously described in Initiative 3. 

Strategies Implemented:  GCSU effectively increased recruitment of minority faculty. From 2005 to 2009, GCSU hired 34 full-time minority faculty, bringing the total to 42, an increase of 81%. In 2008, the percentage of minorities on the faculty was 16%, short of the availability rate goal of 23%.  GCSU established a special mentorship program for minority faculty in the form of monthly networking socials. This may have contributed to a retention rate for minority faculty in 2008 of 97% as compared to 83% for the general faculty population, but more progress needs to be made. 

GCSU reviewed admission policies to attract a broader, more diverse spectrum of academically qualified students and implemented tiered admission requirements dependent on credit hours previously earned (2006). A recruiter was hired to focus on Hispanics (2007), and $700,000 from The Goizueta Foundation supported scholarships to Hispanic students.  While the minority student population as a whole grew at the same rate as the undergraduate student population (2005-2009), numbers of first-time Hispanic freshmen increased by 194.44 percent and there was also a significant increase in first-time minority freshmen.  
	Student ethnicity
	2004
	% of Total Pop. 04
	2008
	% Total Pop.08
	%Incr. in  tot.pop.

	All Hispanics
	72
	1.30
	176 
	2.71
	1.41

	Hispanic Freshmen 
	18
	1.95
	53
	4.51
	2.56

	Minority Freshmen
	78
	8.47 
	159
	13.53 
	5.06

	Af-American grad. studs.
	175
	18.34
	201
	19.84
	1.50

	Total minority grad.studs.
	222
	23.27
	272
	26.85
	3.58


Retention rates for first-time minority freshmen increased from 8.77 % of all students retained (2004) to 9.62% (2008).  Retention rates for Hispanic first-time freshmen increased (83.33% in 2004 to 90.63 & in 2008).  In 2008, GCSU was the only USG institution with 100 % of its Hispanic students retained either at home or in other system institutions, second only to the University of Georgia (94.12%) and Georgia Tech (92.59%) in the USG. The Student Oriented Activities for Retention (SOAR) mentorship program may have contributed to this effort.  The total rate of retention for all minority students declined from 86 percent (fall 2005-fall 2006) to 83.62 percent (fall 2007-fall of 2008), which is consistent with the overall retention rate of the university.  While GCSU would like to see more improvement, clearly we have made some progress.
Outcomes/Assessment Data:  Outcome 1: Students will understand perspectives of diverse racial and ethnic groups. Assessment: Originally sampling of student work, but discipline-specific instruments proved more practical. Results (direct measures): A 2006 survey of employers administered one year post-graduation by the College of Health Sciences (CoHS) rated the ability of BSN students to provide culturally sensitive holistic care.  The mean score was 5 (4=prepared).  Nursing students performed at or above the suggested score (850) on the human diversity subsection of the HESI Exit Exams (2006-2008).  History majors achieved scores on the world history potion of the ETS major field exam that surpassed national means in 2005 and 2006. While GCSU scores (55) were slightly below the national mean of 55.9 in 2007, scores in African, Asian, Latin American history were at the national mean (44.9) in the fall (45) and above in the spring (48). Results (indirect measures): Over 90 percent of seniors on exit surveys in psychology from 2006-2009 agreed or strongly agreed that their educational experience in the Psychology Department enabled them to recognize, understand, and respect the similarities and differences in social and international diversity. BSN students rated their ability to provide culturally sensitive holistic care as above average on the 2006 survey administered at graduation; on a one-year post-graduation survey, the mean score of their self-evaluations was 4.11 (4=prepared).  On the NSSE item “understanding people of other racial and ethnic backgrounds,” mean satisfaction scores for seniors increased from 1.07 (2003) to 2.71 (2008, where 2= sometimes and 3=often). 

Outcome 2: Students will successfully interact with diverse groups. Assessment: Originally increased participation in campus events, which did not address the outcome as effectively as national surveys. Results: Members of residential leaning communities rated their “interactions with diversity” on the Educational Benchmarking, Inc. Resident Study (EBI) as 5.51 in 2006, which increased to 5.64 in 2007. While only 33% of GCSU students surveyed said that they regularly take advantage of opportunities to learn about diversity, 58% said their participation in campus activities has changed their understanding of diverse perspectives.  Satisfaction ratings on the NSSE survey increased on “had serious conversations with students who are of a different race or ethnicity than your own” from 2.5 (freshmen 2003) to 2.7 (same cohort as seniors in 2006) and on “had serious conversations with students who are very different from you in terms of their religious beliefs, political opinions, or personal values” from 2.5 (freshmen 2003) to 2.8 (seniors 2006, where 2= sometimes and 3=often).    

Outcome 3: Students will value being a member of a diverse community. Assessment:  Originally surveys, but direct measures were also used. Results: Mentor evaluations of students in leadership courses over four terms on a scale of 1 (low) to 7 (high) resulted in an average of 6.61 on “values diversity.”  Senior satisfaction ratings increased (2005-2008) on the NSSE for “enriching educational experiences,” which includes diverse perspectives, showing statistically significant differences between GCSU and benchmark institutions (Table 1).  However, National Association of Student Personnel Administrators Student Voice Survey (NASPA) results indicated that GCSU students were below the national average (p <.05) for responses to questions about whether “the university should make a great effort to recruit and retain students and faculty from diverse backgrounds” and “I discuss diversity issues with friends,” and higher than the national average (p< .05) for responses to “I am tired of hearing about diversity.” 
Summary: GCSU modestly increased diversity and greater awareness of diverse perspectives complemented curricular revisions.  However, student perceptions of value of diversity were below the national average and need to be addressed. 

Initiative 5| Enhance Opportunities to Engage Student Learning in the Classroom and Beyond  Although GCSU had planned to expand learning communities, our SFI resulted in more significant achievements through a broader array of LBTC activities.   

Strategies Implemented: GCSU attempted to implement a thematic, writing-speaking learning community for all freshmen with its 2006 general education curriculum but, as previously noted, the USG halted progress.  We did succeed in implementing six thematic residential learning communities (2006), where students are mentored by advisors and participate in campus activities. Since 2006, 560 students have participated in RLCs.  GCSU’s SFI resulted in the identification of Residential Learning Communities (RLCs) and Learning Beyond the Classroom (LBTC) as Pillars of Distinction.  RLCs are one example of a wide array of curricular, co- and extra-curricular learning experiences, including service learning, internships, volunteer experiences, undergraduate research, and study abroad that characterize our LBTC efforts. 

Outcomes/Assessment Data: Outcome 1: Students will value being in a community of supportive peers.  Assessment: Surveys. Results:  Over 50% of GCSU students responded positively on the NASPA survey to “As a result of participating in campus activities, my satisfaction with my collegiate experience has improved.” Satisfaction ratings on the EBI Resident Study for RLC students were higher than those of non-RLC students for key areas. Items are ranked on a 7-point scale.
	Student Satisfaction Category
	06-07 RLC
N=201
	06-07 Non-RLC
N=982
	06-07 p < 
	07-08 RLC
N=219
	07-08 Non-RLC
N=1,083
	07-08  p <

	Sense of Community 
	5.81

	5.76
	None
	5.85
	5.72
	.05

	Overall Learning Experience
	5.47
	5.31
	.05
	5.62
	5.41
	.01


Outcome 2: Students will be involved in campus life. Assessment: Increased participation in campus events and student organizations. Results: Volunteer hours increased from 33,586 (2006) to 42,500 (2009). While in 2003 there were only 4 recipients of the Presidential Service Award, recognizing a minimum of 100 volunteer hours in a year, in 2009 there were 146. Responses to the NASPA survey indicated that over 50 percent of GCSU students participate in various kinds of campus events, activities, and athletic groups, and gave positive responses to “as a result of participating in campus activities … I have become involved with additional campus activities; my satisfaction with collegiate experience has improved; I have become more knowledgeable about the campus community; I feel part of the campus community.”  
Outcome 3: Students will perform well in courses and make good progress toward degrees.  Assessment: Originally GPAs, retention and graduation rates of students in learning communities.  Refocusing prompted reliance on increased participation rates in LBTC activities and the NASPA survey. Results: Student research conference presentations increased from 104 (2006) to 302 (2009).  Since 2006, there were 64 student research journal publications and 259 students gave joint professional presentations and/or publications with faculty.  Over 50 % of GCSU students responded positively to “As a result of campus activities … I am more likely to complete my degree at this college; and my critical thinking /problem-solving skills have improved.”  

Outcome 4: Students will perform well in collaboration with other students. Assessment: Originally survey of faculty in learning communities, but refocusing the initiative prompted reliance on other surveys. Results:  GCSU compares favorably to NSSE benchmark institutions and satisfaction ratings increased since 2005 (table 1).  70% of GCSU students responded favorably on the NASPA survey to “as a result of participating in campus activities, my ability to work in a team has improved.” Overall score on this item was only slightly higher than the national average.    

Outcome 5: Students will interact with instructors outside of the classroom.  Assessment: Originally survey of faculty in learning communities, but joint research activities and survey results proved more informative. Results:  259 joint presentations/publications mentioned previously. Students responses to “As a result of campus activities, I have been able to connect with faculty” were higher than the national average (p<.05).  Relevant NSSE results were also positive.  See table 1. 

Outcome 6: Students will demonstrate crossover learning and apply learning to external situations. Assessment: Originally GPAs, retention rates, and graduation rates of students in learning communities, but increases in LBTC activities and survey results proved better measures.  Results:  Service learning hours increased from 12,328 (2006) to 30,000 (2009), while internships increased by 36 percent (2004-2007).  Study abroad participants increased by 186 % since 2003, the largest increase among USG institutions.  Student responses to the NASPA item, “ As a result of campus activities, I have gained experience/skills relevant to my academic major,” were higher than the national average (p<.05).  
Summary:  There were phenomenal increases in study abroad, service activities, and undergraduate research.  Student satisfaction ratings are higher as compared to other benchmark institutions in areas of the NSSE (2008) related to learning outcomes 3 (progress towards degree), 4 (collaboration), and 5 (student-faculty interaction).  See table 1.  With the exception of faculty-student interaction, these ratings have increased since 2005, making this our strongest QEP initiative. 
Initiative 6 | Enhance Preparation of Students for Success in Post-Graduate Opportunities This initiative supported our emphasis on LBTC and our mission to produce graduates who are well prepared for careers or advanced study and who have a sense of civic and global responsibility. 
Strategies Implemented: GCSU successfully encouraged seniors to participate in senior career/job search workshops and to participate in at least 1 career fair.  The Career Center implemented a workshop series (2006) that focused on preparing resumes, interviewing, job search and negotiation, graduate school, job search technology, and exploring careers related to majors. GCSU hired an internship coordinator (2008) and implemented an online internship and job database. 

Outcomes/Assessment Data: Outcome 1: Students will pursue internship and practicum experiences related to their majors. Assessment: Participants in internship/practicum programs. Results: Participation in workshops increased by over 400% (07/08 N = 48, 08/09 N = 297), and internships increased by 36% (04-07).  

Outcome 2: Students will develop effective resume and cover-letter writing skills.  Assessment: Originally number of professional quality student resumes on file, but GCSU relied upon employer evaluations of resumes and student responses to surveys.  Results:  Forty-one employers (2009) rated resumes an average of 4.1 on a 5 point scale (5 = Excellent). Ninety-five percent of students (N=69) completing workshop evaluations (08/09) reported that they “agreed” or “strongly agreed” that their knowledge of resume writing increased after the workshop; 4 percent “somewhat agreed.”  

Students will:  Outcome 3: learn to research discipline-appropriate jobs effectively. | Outcome 4: prepare to successfully interview for employment and admission to graduate programs.| Outcome 5:  practice the most effective job search methodologies.| Outcome 6: learn salary negotiation skills.| Outcome 7:  utilize internet technology and resources in all appropriate career and graduate study endeavors. Assessment:  Originally, hits to the Career Center website for outcomes 3,5, and 7; the means of assessment for outcomes 4 and 6, increased student participation in relevant university-wide co-and extra-curricular activities, were a stronger indicator.  Results:  Overall campus participation in career fairs increased by 77% (2007-2009). Senior participation in career fairs increased by 33% from 07/08 (N=168) to 08/09 (N=250).  Total attendance at all career programs increased from 1243 (2007) to 3103 (2009).  Senior participation in all workshops increased by 7.5% from 2007-2009. 

Summary: Increased use of career center services resulted in significant increases in internships and positive employer evaluations of related skills. 
In keeping with its efforts to internationalize the curriculum, GCSU also encouraged students to pursue international employment and graduate school opportunities.  

Strategies Implemented: Since 2006, GCSU hired two full-time study abroad advisers.  Approximately 400 students attend the Opportunities Abroad Fair, State Department and Peace Corps visits annually. 
Outcomes/Assessment Data: Students will pursue: Outcome 1: graduate study abroad and receive fellowships to support that study; Outcome 2: employment in international and cross-culturally diverse corporations in Georgia and the U.S.; Outcome 3: employment abroad. Assessment: Increased numbers. Results:  There was a slight increase in requests for transcripts to institutions or employers abroad, from 86 (pre QEP) to 115 (2005-2009).  Data from a job placement survey implemented in the fall of 2009 is not yet available.  GCSU needs to improve assessment in this area.  
Impact of the QEP on Learning: A more focused QEP and deeper assessment will allow us to make greater strides in the future, but the QEP resulted in enriched academic experiences in and beyond the classroom.  Significant growth in internships (36%), study abroad (186 %), student research presentations (300%), and service learning hours distinguish our efforts. In the USG, GCSU had the largest increase in study abroad and one of the lowest native transfer student mean times to graduation in the USG, second only to the University of Georgia. While NSSE satisfaction ratings in the area of academic challenge suggest that continued progress is desired, curricular modifications and increased LBTC activities have enhanced our role as the state’s public liberal arts university. 
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