Courses:  First-Year Cluster 

All Georgia College & State University students during their freshman year will enroll in a Freshman Cluster.  The Cluster will consist of a 4-credit writing and speaking intensive component (ENGL 1100) and a corequisite 3- or 4-credit content course.  With current ENGL staffing, Georgia College can offer 630 seats each fall and 522 seats each spring.

Goals of the freshman cluster courses

1. Model the connection between effective speaking, writing, and enhanced reading ability, through pedagogy based on sound scholarship, such as the use of “writing and speaking to learn.” 

2. Model diverse disciplinary approaches to a common theme related to at least two areas of emphasis in the general education core curriculum.

3. Employ diverse methods for locating, evaluating, and applying information in the context of problem-solving exercises.

4. Model the use of basic technological tools required for oral and written presentations.  

Upon completion of the freshmen cluster course, students will: 

1. demonstrate comprehension of cluster themes and course content related to specific areas of emphasis from the general core curriculum through effective writing, speaking, and critical reading. 

2. assess diverse disciplinary methods, scholarly interpretations, and perspectives on cluster course themes and integrate them to address problems and issues. 

3. locate, evaluate, and apply information and explain its social, cultural and philosophical value and impact.   

4. demonstrate skill in the use of technology to enhance oral and written presentations.

5. explain the connection between effective oral skills, written work, and enhanced reading ability and identify the ways in which these skills help to foster learning.  

Suggested structure requirements for the freshman cluster courses: 

1. Both courses must share a common unifying theme.  Both course syllabi shall show evidence of integrating this theme throughout the various units, readings, and assignments of each of the courses.

2. Participating faculty shall collaborate to create materials for each of the two courses that reinforce and/or complement the themes and materials of the other linked course.  

3. Both courses must incorporate a common set of learning outcomes related to the general cluster theme. 

4. The specific content course that is clustered with the WS intensive course, as well as the cluster theme itself, shall address and emphasize at least two of the following areas of emphasis from the general core curriculum: 

a. Civic and Ethics

b. Global and Diversity

c. Aesthetics

d. Health

5. Both courses in the freshman cluster shall emphasize the connection between effective speaking, writing, and enhanced reading ability and the ways in which these skills foster deep learning.  In other words, students should be exposed to the idea of “writing and speaking to learn” in conjunction with critical reading skills.  

6. The content course that is clustered with the WS intensive course shall incorporate the general goals and expected writing, speaking, and reading outcomes of the WS intensive course and shall support these goals through specific reading, writing and/or speaking assignments.  For example, where the WS course might require an argumentative essay as a major requirement of the course, the clustered content course might also require at least one argumentative writing assignment.  Where the WS intensive course might require a persuasive speech, the content course might also require a debate in which persuasive skills are necessary.  Assessment of these activities should involve a common rubric or set of standards developed by both instructors and used in both courses to evaluate the basic skills used across the cluster in various writing and speaking assignments, though the evaluation of specific course content may be left up to the specific instructors.  

7. Speaking, reading, and writing assignments shall be linked to enhance student understanding of the connection between these skills.  This might be accomplished either by linking assignments across courses, such as having writing and reading assignments in one course linked to a speaking assignment in the other course, or by linking speaking, writing, and reading assignments within a particular course.

8. Instructors shall incorporate at least one common assignment or set of assignments that fulfill the requirements for a minimum of ten percent of the overall grade earned in both courses

9. Instructors shall incorporate a common unit or multiple units in both courses that share (s)  a common set of readings to be analyzed from the perspectives of the various disciplines involved.  

Implementation Issues:

· The two courses are corequisites and students must add or drop both courses.

· Students must earn a C or better in ENGL 1100.  If a student fails both courses, s/he must repeat a new freshman cluster.  If a student fails only one course, s/he will be encouraged to repeat the freshman cluster.  However, the following options exist: 1. If a student does not earn a C or better in ENGL 1100, s/he will have the opportunity to repeat only the ENGL 1100 course.  A stand alone “trailer” section of ENGL 1100 will be offered for those students that need to repeat only ENGL 1100 course.  2.  If the student fails the content course, s/he can take an additional IDST 2100, Sophomore Seminar course to fulfill the content requirement of the freshman cluster.  3.  If a student fails the content course, s/he can take a WS intensive course in the same area of the general education core curriculum where that content course is listed. For example, if the content course is a history course, the student must take a WS intensive course that is classified as a Humanities course. 

· The 4-credit ENGL 1100 course will include 3 hours per week of in-class instruction and 1 hour of outside work or individual meetings with the instructor.

· The enrollment of the ENGL 1100 course will be capped at 18 students, with the optimal being 16 or 17.  An analysis of recent ENGL 1101 and 1102 courses show that the English, Speech and Journalism Department can offer, with the current staffing, 35 sections of ENGL 1100 in the fall and 29 sections of ENGL 1100 in the spring at an enrollment of 18 per course (1152 total seats).  The analysis also includes 40 credit hours for course release and release hours for faculty development.  This committee also endorses the suggestion that more full-time, tenure-track faculty teach the freshman ENGL 1100.  Currently, only 5-10% of freshman composition classes are being taught by full-time, tenure-track faculty.

· The content course will be capped at 18 (linked with one ENGL 1100 section) or 36 (linked with two ENGL 1100 sections).  In those cases where two different ENGL 1100 sections are linked to the same 36 seat content course, it is necessary to ensure consistency of approach between the two sections linked to the same content course.  It is also necessary to ensure long-term viability by avoiding a situation where full-time tenure-track faculty might have to redesign their courses every semester to work with different short-term faculty.  Consequently, short-term ENGL instructors (such as MFA students or part-time instructors) will be paired with a tenure-track, full-time faculty member or other long-term instructor (part-time instructor employed on a full-time basis or on a year-to-year renewable contract) who will serve as their mentor.

· The English, Speech and Journalism Department (and possibly CETL) will need to take a significant role in preparing faculty not only to teach the ENGL 1100 course, but also the content course.

· Since the content course will be thematic by definition, writing and speaking intensive and linked to ENGL 1100, faculty already teaching existing thematic courses, such as the IDST faculty, would be an ideal group of faculty to pilot the content course of the freshman clusters.  Since many of the IDST courses needed for the freshman cluster courses might not fit the guidelines for the content seminar course, there will be opportunities for IDST faculty to revise current courses to fit the guidelines for the content seminar course or to develop entirely new thematic courses that fulfill the structure requirements. 

· The new General Education curriculum will consist of more writing and speaking intensive courses.  Georgia College has a writing center, but lacks a speech laboratory/center.  This committee encourages the administration to make a speech laboratory/center and a faculty member qualified to manage such a facility a high priority to help and enhance the goals and outcomes of the writing and speaking intensive courses.  This lab will not only serve the freshman clusters, but the continued education through the general education curriculum and major courses.

· The responsibility for overseeing the scheduling and approval process for the freshman seminar courses shall fall under the purview of IDST coordinator.  The IDST coordinator shall report directly to the Office of Academic Affairs in this capacity, and the coordinator shall work with a committee of faculty members to ensure that proposed freshman cluster courses adhere to the required structure and embrace the required goals and learning outcomes.    

Course: Second-Year Seminar

Goals of the sophomore seminar courses

1. Model diverse disciplinary approaches to a common theme related to at least two areas of emphasis in the general education core curriculum.

2. Illustrate the application of diverse disciplinary theories and skills to actual problems.  

3. Model the connection between effective speaking, writing, and enhanced reading ability through pedagogy based on sound scholarship, such as the use of “writing and speaking to learn.” 

4. Employ diverse methods for locating, evaluating, and applying information in the context of problem-solving exercises.

5. Model the use of basic technological tools required for oral and written presentations.  

Upon completion of the sophomore seminar, students will: 

1. synthesize seminar themes and course content related to specific areas of emphasis from the general core curriculum through effective writing, speaking, and critical reading. 

2. assess diverse disciplinary methods, scholarly interpretations, and perspectives on seminar themes and apply and integrate them to address problems and issues.  

3. locate, evaluate, and apply information and explain its social, cultural and philosophical value and impact.   

4. demonstrate skill in the use of technology to enhance oral and written presentations.

5. analyze the connection between effective oral skills, written work, and enhanced reading ability and identify the ways in which these skills help to foster learning.  

Suggested structure requirements for the sophomore seminar courses: 

1. The course must be organized around a common unifying theme, issue, or problem that demands multiple disciplinary perspectives for complete treatment. The various units, readings, and assignments of the course shall address this theme. 

2. The common theme, issue, or problem must be focused, but shall be broad enough to accommodate a variety of topics and perspectives to illustrate that theme.  

3. Instructors shall make the various disciplinary perspectives explicit and clearly articulate disciplinary assumptions and methodologies in their course design.  The syllabus shall clearly state that exploration of this particular theme, issue, or problem will illuminate the ways the disciplines approach problems and foster the development of relevant disciplinary skills. 

4. Instructors shall balance the various disciplinary perspectives represented by the course.  In other words, one discipline’s perspectives, methodologies, and assumptions shall not be more prominent than others.  Instructors must require students to make use of multiple disciplinary perspectives and skills in their analysis of course material. 

5. Instructors shall integrate a variety of disciplinary perspectives into each unit of the course and shall design readings, assignments, projects, exams, and other materials to prompt integration and synthesis of diverse perspectives as opposed to a serial presentation without effort to analyze, synthesize, and summarize upon completion of each unit.  Where possible, instructors shall create problem-solving projects or assignments that require application of diverse perspectives.  

6. The specific content of the course shall address and emphasize at least two of the following areas of emphasis from the general core curriculum: 

a. Civic and Ethics

b. Global and Diversity

c. Aesthetics

d. Health

e. Quantitative

7. The course shall emphasize the connection between effective speaking, writing, and enhanced reading ability and the ways in which these skills foster deep learning.  In other words, students should be exposed to techniques such as “writing and speaking to learn” in conjunction with critical reading skills.  

8. Speaking, reading, and writing assignments shall be linked to enhance student understanding of the connection between these skills.       

Implementation Issues

· Since the sophomore seminar course will be thematic by definition and have a writing and speaking intensive emphasis, faculty already teaching existing thematic courses, such as the IDST faculty, would be an ideal group of faculty to develop and pilot the sophomore seminar courses.  Since many more thematic courses may be needed for the sophomore cluster courses than currently exist,  there will be opportunities for IDST (and other) faculty to revise current courses to fit the guidelines for the sophomore seminar course or to develop entirely new thematic courses that fulfill the structure requirements. 

· Faculty members shall be encouraged to team-teach during the pilot phase of the program in order for them to be able to more comfortably and successfully incorporate diverse disciplinary perspectives.  

· Section size shall be adjusted accordingly to equal the number of students accommodated in the standard teaching load per section for both faculty members in a team-teaching situation.  In other words, if faculty members traditionally teach 20 students in a section, then a team-taught section would have 40 students.

· Faculty members shall be encouraged to develop proposals for the sophomore seminars through release time for the semester in which they develop the course.  During the semester in which they teach the course, the number of preparations a faculty member has shall be reduced by allowing them to offer multiple sections of the sophomore seminar.  

· The responsibility for overseeing the schedule and approval process for the sophomore seminar courses shall fall under the purview of IDST coordinator.  The IDST coordinator shall report directly to the Office of Academic Affairs in this capacity, and the coordinator shall work with a committee of faculty members to ensure that proposed sophomore seminar courses adhere to the required structure and embrace the required goals and learning outcomes.
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